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CHAPTER 6: TEACHING THE NEWLY ESSENTIAL KNOWLEDGE, SKILLS, AND
VALUES IN A CHANGING WORLD
SECTION H: Interprofessional Education
By Lisa Radtke Bliss, Sylvia B. Caley, Patty Roberts,
Emily F. Suski, & Robert Pettignano, MD, MBA1
1.

Introduction

As legal educators consider how to improve the outcomes of legal education, maximizing the
knowledge, skills, and values taught during the law school experience, consideration should be
given to increasing interprofessional learning opportunities in the curricula. As BEST PRACTICES
FOR LEGAL EDUCATION2 suggested, the creative thinking necessary for effective problem-solving
includes an understanding of interprofessional3 dimensions of practice, but interprofessional
opportunities are still the exception rather than the norm in legal education.4 Interprofessional
legal education intentionally asks law students to blend the knowledge, skills, and values of two
or more professions in order to address complex legal problems. Placing students in an
interprofessional context allows them the opportunity to consider problem solving outside of the
framework imposed by their own professional lens and frees them to achieve more holistic,
comprehensive solutions to legal problems. Law school curricula should include opportunities to
expose law students to interprofessional collaborations in order to aid in developing the skills
students will need in order to address the increasingly complex problems they will face in
practice. This section identifies the benefits of interprofessional education in law schools and
urges schools to implement interprofessional education opportunities.
2.

Interprofessional Legal Education

Interprofessional legal education can be incorporated into both doctrinal and clinical courses and
can be as modest as utilizing another profession to inform the legal topic being explored, and as
expansive as students of two or more professions intentionally learning together by exploring
problems through various professional lenses. This process involves a mutuality of effort in
which each member of an interprofessional team works collaboratively and synergistically to
figure out the nature of a problem, its causes, and its potential solutions. This blending of effort

Readers for this section were Lynn Barenberg, Lucy Johnston-Walsh, and Virgil Wiebe.
ROY STUCKEY AND OTHERS, BEST PRACTICES FOR LEGAL EDUCATION: A VISION AND A ROAD MAP (2007)
[hereinafter BEST PRACTICES].
3
The authors have elected to use the term “interprofessional” in this chapter; while “interdisciplinary”
historically has been used in the literature, current literature and exploration of this topic instead utilizes the term
interprofessional to describe the teaching and learning across disciplines, particularly at the graduate level. The
terms could be used interchangeably to discuss the best practice of incorporating the views of multiple disciplines
in legal education.
4 BEST PRACTICES, text at notes 162-163.
1
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produces both a “more comprehensive understanding of a particular problem”5 and a solution
that could not have been achieved through the work of a single disciplinary analysis.6 This
comprehensive problem-solving approach to the complexity of client problems is one often
utilized in the practice of law.7
Interprofessional courses and programs have been noted by scholars as valuable to “the
advancement of cognitive or higher order thinking skills such as problem-solving, critical
thinking, the ability to engage multiple perspectives, tolerance for ambiguity, sensitivity to
ethical issues, creative or independent thinking, listening skills, teamwork, self-reflection and
humility.”8 Relying on other professions’ “methodology, knowledge, skills, attitudes, and values
provide[s] the context for analyzing the problem.”9 It is not enough to simply bring together a
number of professionals from different disciplines to approach a problem, and expect that they
will engage in teamwork that produces results. Instead, efforts should be made to prevent future
lawyers from making “solitary and amateurish forays into fields that are not [their] area of
expertise” and interpreting interdisciplinarity “as a call for lawyers single-handedly to
incorporate the wisdom of other disciplines in solving problems.”10 “Collaborative work involves
more, including communication skills; knowledge about other disciplines, including their range
of coverage and limitations; understanding of group process and team-building; self- and otherawareness, including the effects of one's behaviors on others; and leadership skills.”11
In addition to those benefits already noted, interprofessional training encourages students to
consider an issue from a variety of viewpoints, which can also stimulate a “higher level of
cognitive processing – what some psychologists define as ‘wisdom.’”12 Such wisdom “cannot be
5

Allen F. Repko, Assessing Interdisciplinary Learning Outcomes, 12 ACAD. EXCHANGE Q. 171 (2008) [hereinafter
Repko, Assessing].
6
Veronica Boix Mansilla, Assessing Student Work at Disciplinary Crossroads, 37 CHANGE 14, 19 (2005).
7
For instance, preparing a client’s claim for disability benefits will require reliance on, and perhaps collaboration
with, health care professionals; a fraud case or business acquisition might include the expertise of accounting
professionals; representing a client with mental illness might require psychiatry, psychology, and social work
professionals.
8
Carolyn Haynes & Jeannie Brown Leonard, From Surprise Parties to Mapmaking: Undergraduate Journeys
toward Interdisciplinary Understanding, 81 J. HIGHER EDUC. 645, 661 (2010) (citing J.T. KLEIN,
INTERDISCIPLINARY EDUCATION IN K–12 AND COLLEGE: A FOUNDATION FOR K–16 DIALOGUE (J. T. Klein ed. 2002);
LISA R. LATTUCA, CREATING INTERDISCIPLINARITY: INTERDISCIPLINARY RESEARCH AND TEACHING AMONG COLLEGE
AND UNIVERSITY FACULTY (2001); S. B. Buchbinder, P. M. Alt, K. Eskow, W. Forbes, E. Hester, & M. Struck,
Creating Learning Prisms with an Interdisciplinary Case Study Workshop, 29 INNOVATIVE HIGHER EDUC. 257–74
(2005); M. Field, R. Lee, & M. L. Field, Assessing Interdisciplinary Learning, in INTERDISCIPLINARY STUDIES
TODAY 69-84 (J. T. Klein & W. G. Doty eds., 1994); B. Hursh, P. Haas & M. Moore, An Interdisciplinary Model to
Implement General Education, 54 J. HIGHER EDUC. (1983); V. C. Kavalovsky, Interdisciplinary Education and
Humanistic Aspiration, in INTERDISCIPLINARITY AND HIGHER EDUCATION 224-43 (J. J. Kockelmans ed. 1979); W. H.
Newell, Interdisciplinary Curriculum Development, in INTERDISCIPLINARITY: ESSAYS FROM THE LITERATURE 51-65
(W. H. NEWELL ed. 1998); W. H. Newell, Integrating the College Curriculum, in INTERDISCIPLINARY EDUCATION IN
K–12 AND COLLEGE 119–37 (J. T. Klein ed. 2002); C. R. Wolfe & C. A. Haynes, Interdisciplinary Writing
Assessment Profiles, 21 ISSUES INTEGRATIVE STUD. 126–69 (2003); J. Brown Leonard, Integrative Learning as a
Developmental Process: A Grounded Theory of College Students’ Experiences in Integrative Studies (2007)
(unpublished Ph.D. dissertation, University of Maryland, College Park)).
9
Janet Weinstein, Coming of Age: Recognizing the Importance of Interdisciplinary Education in Law Practice, 74
WASH L. REV. 319, 332 (1999) [hereinafter Weinstein, Coming of Age].
10
Id.
11
Id. at 327.
12
Anita Weinberg & Carol Harding, Interdisciplinary Teaching and Collaboration in Higher Education: A Concept
Whose Time Has Come, 14 WASH. U. J.L. & POL'Y 15, 23 (2004) (citing Joseph W. Meeker, Wisdom and

confined to a specialized field, nor is it an academic discipline; it is the consciousness of
wholeness and integrity that transcends both.”13 Interprofessional education recognizes that
problems do not stop at the boundaries of disciplines, but often require thoughtful collaboration
among professionals with varying viewpoints.
3.

Knowledge, Skills, and Values of Interprofessional Legal Education

Interprofessional legal education incorporates specific knowledge, skills, and values that will
help lawyers collaborate with other professionals.
A. Knowledge and Skills Outcomes of Interprofessional Legal Education
i. Understanding the Complex Causes of Problems
Most, perhaps all, legal problems are not purely legal problems. Instead, they involve multiple
components and causes. An urban planning regulatory problem, for example, may include
environmental, policy, and economic components, among others, in addition to the legal
regulatory component. Conversely, problems that on their face do not seem legal in nature, for
instance, an asthmatic child in an emergency room, may turn out to require legal assistance, such
as enforcement of habitability regulations or insurance coverage.
The centuries-old parable about blind men examining an elephant individually and one part at a
time, notes that no one man’s individual impression leads to the conclusion that the animal is an
elephant because the individuals only feel the parts of the animal and do not see the totality.
Scholars citing the parable point out that interprofessional education helps reduce the prospect of
failing to see the totality and complexity of a problem. Because interprofessional education
embraces multiple viewpoints about the causes of problems, it helps students develop a better
understanding of the whole problem.14 By coming to an understanding that “legal” problems and
their sources are complex, law students experience a “cognitive advancement” that allows “them
to take into account all components of a problem.”15 This cognitive advancement enables a
“profound understanding and deep insight” into a problem that would otherwise be unavailable
by examining a problem through the lens of a single discipline.16
ii. Understanding the Analytic Gaps of Single-Discipline Analysis
When law students understand in a concrete way that problems and their causes are complex,
they can also understand the corollary: analytic gaps are left by legal analysis alone.17 Working
in an interprofessional context, they not only understand that gaps exist, but they also can
identify at least some of those specific gaps.18 When students see the limits of and assumptions
Wilderness, 25 Landscape 15 (1981), available at http://www.wisdompage.com/meekart.html, archived at
http://perma.cc/L5ZA-G4PV)[hereinafter Weinberg & Harding, Whose Time].
13
Id.
14
Kim Diana Connolly, Elucidating the Elephant: Interdisciplinary Law School Classes, 11 WASH. U. J.L. & POL'Y
11, 13 (2003) [hereinafter Connolly, Elephant].
15
Veronica Boix Mansilla & Elizabeth Dawes Duraising, Targeted Assessment of Students' Interdisciplinary Work:
An Empirically Grounded Framework Proposed, 78 J. HIGHER EDUC. 215, 219 (2007).
16
Weinberg & Harding, Whose Time, at 23.
17
Connolly, Elephant, at 37.
18
Id.

in legal analysis, they can also understand the limits of legal solutions and appreciate the need
for an interprofessional approach to solving problems.
iii. Understanding the Culture and Orthodoxy of Other Professions
Law students working with other disciplines in interprofessional education learn about the
culture of other professions. The culture of individual professions, like that of any cultural group,
is multi-faceted. Professional culture includes the language of the profession, and its unique
ways of using that language to frame, write, and talk about problems.19 The particular ethics,
beliefs, assumptions, and rules (written and unwritten) of a profession also contribute to its
culture.20 By understanding that other professions have unique cultures, and understanding
differences and similarities, students can start to learn the skills of how to work with other
professionals, including how to communicate with them, access their knowledge, and work
collaboratively. This interprofessional training will be instrumental in teaching future lawyers
how to cooperatively solve problems with other professionals in practice.
iv. Deeper Understanding of Professional Identity
By comparing the culture of legal education and legal problem solving to that of other
professions, students gain a greater understanding of their own profession and professional
identity. For example, by learning about social work, which focuses on relationships, systems,
and context in its approach to problem solving instead of emphasizing more narrowly defined
legal concepts and standards, law students might gain a fuller understanding of the uniqueness of
their own professional perspective, and be inspired to broaden their own approach to problem
solving and client interactions.
v. Perspective Taking Skills
Perspective taking is a particular analytic skill that allows students to consider problems from the
perspective of a discipline or profession other than their own.21 Students develop the ability to
use perspective taking in two interrelated ways. First they learn perspective taking simply by
working with other professionals and thereby gaining exposure to another profession’s
perspective. They also learn perspective taking by openly listening to the ideas about a problem
offered by members of another profession when they are exposed to them.22
Developing perspective taking skills helps students to uncover their own assumptions rooted in
legal analysis.23 Once students begin to understand the perspectives of other professions, they
can start to identify and question their own assumptions, for instance, the assumption that multifaceted problems are primarily legal problems. By learning and using perspective taking skills,
law students are more likely to recognize non-legal issues that need to be addressed as part of
any problem solving for the client. Perspective taking can broaden a student’s skill set to include
approaches to problem-solving that are applied in other professional contexts. A student might,
19

Linda Morton, J.D.; Howard Taras, M.D., & Vivian Reznik, M.D., M.P.H., Teaching Interdisciplinary
Collaboration: Theory, Practice, and Assessment, 13 QUINNIPIAC HEALTH L.J. 175, 198 (2010).
20
Weinberg & Harding, Whose Time, at 22.
21
See Repko, Assessing.
22
Id. at 3.
23
See id.

for example, learn to use the medical perspective on approaching a problem. Doctors take in
information about a patient’s problem by analyzing it from both the patient’s subjective
complaints and by making objective assessments.24 A law student may learn from that medical
perspective to intentionally analyze a client’s legal complaint both in subjective and objective
terms.
vi. Holistic Analytic and Integration Skills
Once law students are able to take the perspective of another profession, they can approach
problems more flexibly, creatively, and holistically. 25 They develop the ability to identify what
forms of non-legal analysis help solve the totality of a problem.26 They also learn how to access
the analytic tools, information, and research of other professions, and how to begin to apply
those tools, information, and research to address problems.27 This requires that law students learn
how to integrate their legal knowledge and skills with the knowledge and skills of other
professions, which has been called the “hallmark of interprofessional learning.”28 These
integrated, holistic skills allow students to “solve a problem in ways that would have been
unlikely through single disciplinary means.”29 As one student put it, interprofessional
collaboration creates a “body of competence” out of individual professional contributions from
which greater solutions can be developed than would be possible without multiple
contributions.30
vii. Communication Skills
When law students work with other professions, they learn to speak a shared language of
integrated interprofessional collaboration.31 They learn to better recognize the language and
terminology unique to the legal field and to develop a new way of communicating that
incorporates the language of two or more professions. This more integrated approach to
communication is likely to include communication skills that are often not part of the persuasive
and adversarial communication learned in law school, and may lead to an increased awareness of
the importance of their choice of language, tone, body language, and attentiveness.32 In some
situations, they may simply need to learn another profession’s “language” in order to
communicate effectively with interprofessional partners.

24

STEDMAN’S MEDICAL DICTIONARY 1782 (28th Ed. 2006) (Defining the “SOAP” method, Stedman’s Medical
Dictionary states “Acronym for subjective, objective, assessment, and plan; used in problem-oriented records for
organizing follow-up data, evaluation, and planning.”).
25
Sara R. Benson, Beyond Protective Orders: Interdisciplinary Domestic Violence Clinics Facilitate Social
Change, 14 CARDOZO J. L. & GENDER 1, 6-7 (2007).
26
An example of this holistic problem solving through interprofessional education is evident at William & Mary
Law School’s Lewis B. Puller, Jr. Veterans Benefits Clinic, where law and psychology students and teachers work
together to identify the mental health needs of veterans seeking legal assistance in their benefit claims. This
interprofessional collaboration helps to address both the medical and legal needs facing veteran clients.
27
Interprofessional legal education does not aim to make law students experts in other disciplines; it aims to teach
law students how to begin to apply the analytic skills of other professions and collaborate with those professionals.
28
Repko, Assessing, at 4.
29
Id., (quoting Mansilla & Duraising, at 215).
30
Class discussion with Tamara Garcia, student, HeLP Legal Services Clinic seminar, Georgia State University
College of Law (April 12, 2012).
31
Weinstein, Coming of Age, at 335.
32
Id. at 336.

viii. Group Collaboration and Leadership Skills
Working in an interprofessional context requires law students to develop the skills to contribute
their own expertise to a group process and to accept and use the knowledge of other professions.
Students learn how to leverage individual resources – from individual personalities and talents or
from the individual professions – to better achieve the end goal of solving a problem. In
addition, students have to rely on team members in their work. To do that, they must develop the
ability to trust other members of their interprofessional team. Working in a group provides law
students with the opportunity to develop leadership skills. They learn how to distribute and
delegate work.33 A more difficult skill perhaps for lawyers is that of following – in some teams,
it may be appropriate for lawyers to take the role of receiving and executing instructions from
other professionals. Law students learn how to engage in long-range planning and to schedule
deadlines and other events in order to move work forward.34 They learn how to motivate others
effectively and “convey respect to group members that will encourage high standards of
performance and effective collaboration.”35
B. Values Outcomes of Interprofessional Legal Education
Interprofessional legal education expands upon the values generally taught in law school:
professionalism and ethical practice. Working with other professionals requires students to
understand and explore legal ethics as they relate to the ethics of other professions. For instance,
lawyers must be mindful of attorney-client privilege and keeping client confidences, and must
balance their duties to clients as well as duties to the court, while other professions have
mandatory reporting obligations with respect to suspected child abuse and neglect that lawyers
do not have. Another example of differing professional obligations includes accountants, who
owe duties to their individual clients, but must also perform a public watchdog role.36 Students
need to be sensitive to the values underlying these differing ethical obligations in navigating
them on an interprofessional team, and need to develop ways to meet sometimes competing
professional ethical obligations while addressing the needs of clients.
Interprofessional legal education teaches law students to value intentionality, creativity, and
collaboration in their professional efforts. They learn to value intentionality because they must be
thoughtful and intentional in how they exercise the skills required of interprofessional
collaboration, including how they communicate, distribute work, and listen and learn from
other’s perspectives. In doing so, they learn to value creativity and be open to new ways of
thinking about problems by seeing and appreciating how other professionals can contribute to
solving clients’ problems.
4.

Teaching Strategies

Bringing together students from different professions to learn and work together presents
challenges. “[S]uccessful [interprofessional teaching] collaborations cannot be forced, nor do

33

Id., at 340.
Id.
35
Id.
36
Dina Schlossberg, An Examination of Transactional Law Clinics and Interdisciplinary Education, 11 WASH. U. J.
L. & POL’Y 195, 223 (2003).
34

they develop overnight.”37 Ultimately, “[s]uccessful [interprofessional] teaching depends
primarily on the motivation of the students, faculty, and institutions involved.”38 Creating an
interprofessional course requires legal educators to cross both structural and professional
barriers. One commentator notes that “those designing and teaching interdisciplinary courses
may encounter the following barriers and challenges: physical and psychological isolation;
faculty marginalization; overly simplistic instruction in a discipline; potential overreaching;
views that dual degree or specialized programs offer sufficient interdisciplinary opportunities;
different ethical norms between disciplines; bar passage pressure; different student expectations;
parochialism; cost; and logistics.”39
To maximize the opportunity for success, and to facilitate enrollment, educators should consider
which requirements from different professions may overlap, or identify aspects of an existing
course that may also satisfy the requirements from another profession. Creating “win/win”
opportunities can help overcome logistical and institutional impediments.40 Packaging an
interprofessional course in a way that incorporates or satisfies the educational requirements for
different professions can be a challenge.41 By considering the requirements of each profession
when creating joint interprofessional classes, the goals of students from multiple professions
seeking to satisfy academic program requirements can be met.
A. Teaching Collaboratively with Other Professionals
A successful joint interprofessional class depends upon careful planning and collaboration
among faculty to ensure that they share the same goals for the class and similar expectations of
their students.42 This collaboration is only the beginning of a process by which faculty teaching
interprofessional collaboration model interprofessionalism themselves.43 The faculty’s ability to
work together as a team, negotiate, and understand one another’s roles and capabilities, has an
impact on their ability to impart collaborative skills to their students.44 When planning an
interprofessional course, faculty should collaborate when determining the course’s pedagogical
goals. Those goals should be crafted with intentionality, explicitly noting the reasons for
incorporating multiple and particular professions.
In designing an interprofessional course, the extent to which other professions will be
incorporated into the course must be determined. In examining interdisciplinarity45 in practice,

37

Andrea M. Seielstad, Community Building as a Means of Teaching Creative, Cooperative, and Complex Problem
Solving in Clinical Education, 8 CLINICAL L. REV. 445, 497 (2002) (discussing formation of collaborations between
legal institutions and community organizations).
38
Morton et al., at 201.
39
Connolly, Elephant, at 31.
40
E.g., Jonathan Kahn, The Two (Institutional) Cultures: A Consideration of Structural Barriers to
Interdisciplinarity, 54 PERSP. BIOLOGY & MED. 399 (2011).
41
Elizabeth Tobin Tyler, Allies Not Adversaries: Teaching Collaboration to the Next Generation of Doctors and
Lawyers to Address Social Inequality, 11 J. HEALTH CARE L. & POL'Y 249, 290-91 (2008) (discussing reasons for
limiting medical student enrollment to second- and third-year students and acknowledging different student
investment based on credit hours awarded by the respective schools).
42
Id. at 292.
43
Morton et al., at 186.
44
Id.
45
Lisa R. Lattuca, Lois J. Voigt, & Kimberly Q. Fath, Does Interdisciplinarity Promote Learning? Theoretical
Support and Researchable Questions, 28 REV. HIGHER EDUC. 23 (2004). The authors have maintained the term

Lisa Lattuca developed a model that included four types of interdisciplinarity. The first, informed
disciplinarity, focuses on a single discipline, with other disciplines informing the course but not
substantially altering the learning of course content. Synthetic interdisciplinarity utilizes theories,
concepts and methods from other disciplines, linking disciplines but keeping them distinctive.
Transdiciplinarity avoids a focus on the disciplines themselves, instead testing concepts, theories
and methods across disciplines. The fourth type of interdisciplinarity is conceptual, where the
course adopts no compelling disciplinary focus and instead considers and critiques multiple
disciplinary perspectives.46 Any of the foregoing methods of teaching interdisciplinarity can aid
students in understanding that “[p]roblems come in ‘layers’ that need to be separated and
analyzed, but solutions usually need to be comprehensive, addressing the problem as a system,
not as pieces.”47 Students must “be able to see, evaluate, and select from among differing
perspectives that bear on a problem.”48 The degree to which students are able to do that can be
impacted by the type of interdisciplinarity the educators choose to utilize in teaching the course,
and the collaborating educators must be able to agree on which type they intend to use in order to
craft clear course goals, methodologies, and roles.
Another model to consider for interprofessional education, besides creating a stand-alone
interprofessional course, is to create an interprofessional environment in a clinic setting in which
case work happens with live clients, with a seminar supporting the case work. For instance,
social workers and psychologists might work alongside law students, where the law clinic
seminar is taught jointly by law, psychology, and social work professionals with students from
those disciplines assisting on cases when appropriate.
B. Teaching Students to Recognize Differences in the Cultural Context of Other
Professions and to Surface Assumptions
Bringing students from different professions together in the same classroom can result in a clash
of cultures due to differing expectations about the learning process. One approach for the
different educational professionals teaching in these settings is to purposely attempt to balance
the types of learning methods and activities expected by each profession, thus allowing each
group some refuge in their “comfort zone,” while at the same time forcing students to move
beyond their previous expectations for their own learning.49 Multiple teaching strategies should
be employed so that all students, regardless of professions and skill sets, remain engaged.
C. Teaching Teamwork in an Interprofessional Environment
We cannot assume that effective teamwork will occur naturally; rather it is a professional skill
that must be taught intentionally and fostered over time. Interprofessional education is one way
of teaching the skills associated with teamwork. In creating two interprofessional problemsolving courses, Two scholars explicitly identified the goal of “working with others,” as a skill

“interdisciplinarity” as used by Lisa Lattuca in her original model; for purposes of this chapter, interprofessionalism
could have been used interchangeably.
46
Lattuca et al., at 25-26 (citing LISA R. LATTUCA, CREATING INTERDISCIPLINARITY: INTERDISCIPLINARY RESEARCH
AND TEACHING AMONG COLLEGE AND UNIVERSITY FACULTY (2001)).
47
JAMES R. DAVIS, INTERDISCIPLINARY COURSES AND TEAM TEACHING: NEW ARRANGEMENTS FOR LEARNING 39
(Oryx Press 1995).
48
Lattuca et al., at 34.
49
Tyler, at 292.

for students to develop.50 They viewed the experience of working along with other professions as
providing the opportunity to develop skills such as “consensus building, collaboration,
teamwork, respect for others, respect for differences, and communication skills.”51 Teaching
students collaboration skills can take many forms. A key focus is communication skills,
“including listening, learning to adapt to others’ styles of communication, writing skills, [and]
identifying and expressing interests . . . .”52
A goal for the interprofessional classroom environment is to foster a culture of cooperation and
collaboration, which law students and other professionals can transfer to their careers as
professionals.53 “[D]isciplines are akin to cultures and . . . cultural ignorance and
misunderstandings abound between disciplines, much as they do between cultural groups.”54 In
interprofessional classrooms, the idea of collaboration moves from the theoretical to the real. 55
By exploring different professional roles and differing obligations among professions, students
can better understand their own profession, its effectiveness and its limitations, and where it may
overlap with other professions.56
5.

Assessment of Interprofessional Legal Educational Experiences

Scholars in education have suggested that purpose, effectiveness, common language, and
development of new culture may be an appropriate continuum of development for assessing the
level of integration achieved in an interprofessional program.57 “Interdisciplinarity is
increasingly the hallmark of contemporary knowledge production and professional life.”58
Accordingly, educators of all stripes should recognize the need to nurture skills development in
interprofessional problem-solving and collaboration. This obligation, of course, requires that
appropriate tools for determining program and student success are developed and utilized.59
Scholars have identified 21 cognitive skills associated with integrated experiences ranging from
the development of critical thinking and recognition of bias to enhanced awareness of ethical
50

Janet Weinstein & Linda Morton, Interdisciplinary Problem Solving Courses as a Context for Nurturing Intrinsic
Values, 13 CLINICAL L. REV. 839 (2007).
51
Id. The four goals were: (1) Expanding Approaches to Problem Solving: broad vision, considerations of justice,
systems thinking, and creative thinking; (2) Working with Others: consensus building, collaboration, teamwork,
respect for others, respect for differences, and communication skills; (3) Focusing on Community: a sense of
compassion, serving others, and unselfishness; and (4) Developing Sense of Self: building self-esteem and selfconfidence, self-governance, and autonomy.
52
Id. at 854.
53
Benjamin J. Naitove, Medicolegal Education and the Crisis in Interprofessional Relations, 8 AM. J.L. & MED.
293, 307 (1982) ("The mixed student body will force the early exposure of young, developing professionals to each
other. As noted previously, such exposure should begin early so that young professionals can begin to accommodate
their differences.").
54
Weinstein, Coming of Age, at 328.
55
Connolly, Elephant, at 14; see also id. at 17 (“Law, by its very nature, is almost always interdisciplinary: the job
of most lawyers is to assist others with the portion of the legal system that addresses a particular issue in that
person’s life. In fact, most law classes are theoretically interdisciplinary, given that they provide instruction in that
‘of’ something.”).
56
Kathleen Coulborn Faller & Frank E. Vandervort, Interdisciplinary Clinical Teaching of Child Welfare Practice
to Law and Social Work Students: When World Views Collide, 41 U. MICH. J.L. REFORM 121, 144 (2007-2008).
57
Mansilla & Duraising, at 215.
58
Id.
59
See Morton et al. Professor Linda Morton has contributed significantly to the area of assessment in
interprofessional clinical education.

issues.60 Fundamentally, the common objectives of interprofessional education are to improve
the students’ foundation in their chosen professions, to advance their overall ability to integrate
problem-solving skills from other professions, and to arrive at a heightened level of critical
awareness at the conclusion of the experience.61
Law schools that offer interprofessional learning opportunities need to design an assessment tool
that adequately measures the knowledge, skills, and value outcomes achieved by the
participating students, as well as by the teaching professionals. In addition, when
interprofessional education includes clinic representation of clients, the participating educators
should create evaluative measures to demonstrate the impact that such interprofessional problem
solving has on client problems.
6.

Conclusion

The overarching goal of interprofessional collaboration is to create the climate in which
participants are able to develop understanding of and embrace differences in order to develop
common understanding.62 Achievement of these goals in interprofessional law school classes
result in graduates who are better prepared to address client needs and issues.

60

Id. at 217.
Id. at 222. The HeLP Legal Services Clinic at Georgia State University College of Law is developing a qualitative
survey in-house to evaluate attainment of key values associated with interprofessional clinical legal education. In
developing the instrument, faculty interviewed students, met with educational testing experts, held numerous
working sessions, and tested the instrument on classes of students in the clinic. Ultimately, the goal is to finalize
and implement a useful instrument as a first step in developing a longitudinal study that not only would include
students, but also program graduates. The Interprofessional Center for Counseling and Legal Services at the
University of St. Thomas is utilizing the competency domains included in “A Framework for the Development of
Interprofessional Education Values and Core Competencies,” to measure competencies through formative and
summative assessment, from exposure to immersion to competence. As part of their measurement, the
Interprofessional Center includes in a scaled self-evaluation form, a number of questions addressing consideration of
multidisciplinary options, role definition and maintenance, and interprofessional respect. This framework allows
educators to measure the practice based skill development in areas such as teamwork, role identification, and
communication across professions.
62
Gunilla Oberg, Facilitating Interdisciplinary Work: Using Quality Assessment to Create Common
Ground, 57 HIGHER EDUC. 405, 407 (2009).
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